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Abstract

This study aims to investigate the problems encountered by principals and vice
principals working in public middle schools affiliated with the Ministry of National
Education in Tiirkiye, along with the strategies they employ to resolve these problems.
The research is based on a qualitative phenomenological design. The study group
consists of 14 school administrators serving during the 2023-2024 academic year. Data
were collected through semi-structured interviews and analyzed using content analysis.
Findings revealed that school administrators face problems in four main categories:
teacher-related, parent-related, student-related, and system-related. Participants
identified a total of 30 distinct issues and proposed 21 solution strategies. System-
related issues — such as the lack of support staff, inadequate physical infrastructure,
budget shortages, and restricted administrative authority — emerged as particularly
critical. The study also found that school administrators tend to see these challenges as
personal responsibilities, but experience difficulties in resolving them due to limited
authority. The results provide practical insights for improving school leadership and
policymaking in educational management. In addressing these problems, they explained
that they used methods such as establishing communication, providing training,
conducting guidance activities, developing projects, and utilizing local resources.
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1. Introduction

Organizations are composed of individuals. Individuals are social beings, and
their labor, intellectual power, and productive capacity are key factors ensuring the
continuity and stability of organizations. The skill of an administrator lies in harnessing
and managing individuals' potential in the most active way. The management
mechanism serves as the structure to address organizational issues through scientific
methods. Within this mechanism, an administrator is someone who finds diverse
solutions, considers various perspectives, and can effectively apply the experiences and
education related to their profession. Administrators in the field of education are
responsible for managing the institutions they oversee in alignment with the general
objectives and principles of the Ministry of National Education, with an obligation to
administer fairly and equitably (Taymaz 2003: 18). A sense of responsibility and
integrity in an educational administrators are crucial factors in problem-solving. An
administrator with these qualities will use their self-confidence to facilitate problem-
solving. They adopt a sensitive and solution-focused approach when faced with issues
in their environment and school (Kadioglu & Cardak 2016: 106).

In contemporary schools, the responsibilities placed on administrators are
significant, which in turn increases the importance of school management. The principal
is the key factor in a school achieving the status of an effective school. The success of
the school equates to the success of the education system (Aytag 2000). School
administrators, who have limited authority yet must deal with all of a school’s issues,
face difficult tasks, such as planning, executing, evaluating, supervising educational
processes, conducting routine correspondence, and reporting to institution heads. While
fulfilling these responsibilities, they encounter numerous problems that they are
expected to solve individually (Yazict & Sunay 2006).

Problems are a part of life and emerge at every stage of daily life, as they do in
professional life. Educational administrators need to both implement preventive
measures to avert potential problems and handle emerging issues. The most important
task for educational administrators is the ability to solve problems, making it a primary
responsibility for all. Managing a school inherently requires a process of problem-
solving (Gtiglii 2003). Educational administrators are expected to possess characteristics
such as effective communication skills, high self-confidence, sound decision-making
abilities, knowledge, cultural awareness, and diligence. Additionally, they should be
skilled in accurately identifying and resolving problems (Celikten 2001: 298).
According to Kiigiikahmet (2000), problems are forces that drive development and
direction within our education system; thus, it is almost impossible to envision an
education system without issues. It is essential to address all types of problems within
our education system. If a middle school administrator lacks sufficient competence,
problem-solving will be challenging and ineffective.

In general, school administrators are akin to the owners of the school. Each
administrator who adopts the school feels obliged to address every issue within it. All
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matters are tied to them. In addition to dealing with physical maintenance, repairs, and
renovations while facing budget constraints and finding resources, they must manage
the entire planning, implementation, and evaluation of education and instruction, all
while handling unexpected problems. School administrators are the first individuals
responsible for implementing and enhancing educational activities (Agaoglu et al.
2002). The problems faced by administrators change over time, with previously benign
situations potentially becoming problematic today. The constant changes in curriculum,
conflicts among students both inside and outside the school, and interactions with
parents, including their involvement in group discussions, are all challenges that school
administrators encounter. Each problem must be resolved in a timely manner to prevent
the emergence of new issues. To manage such a complex process effectively, a school
administrator needs to have advanced problem-solving skills, be self-improving, possess
strong communication abilities, and be proactive in anticipating and addressing
potential issues. This research aims to identify the problems encountered by middle
school administrators and their proposed solutions. Therefore, the research question is:
“What kinds of problems do middle school administrators encounter, and what are their
methods for solving them?”

2. Literature Review

Most studies on the problems faced by school administrators have utilized
qualitative methods (Akgadag 2013; Aslanargun & Bozkurt 2012; Cetin 2019; Karakdse
et al. 2014), whereas studies related to problem-solving strategies have generally used
quantitative approaches, often employing the Problem-Solving Inventory (Bulug et al.
2011; Cmkir 2010; Semerci & Celik 2002). It is also noted that the majority of these
studies have focused on school principals (Cetin 2019; Cinkir 2010; Karakose et al.
2014). This research aims to contribute to the literature by examining the challenges
experienced by middle school principals and assistant principals in depth through a
qualitative approach. Additionally, it seeks to provide insight into the management
process for both current and prospective administrators, aiding them in anticipating
issues and facilitating effective and efficient school administration.

Cultural perspectives play a significant role in the stages of problem-solving.
Cultural differences are unique characteristics of individuals, and what may appear as a
problem in one culture may not be viewed as such in another (Sonmaz, 2002:28).
Administrators in educational institutions continually face problems, and their primary
duty is to present an objective perspective and resolve these issues appropriately.

In a qualitative study, Cetin (2019) aimed to identify the problems faced by
school principals in administration and examine how they experience these situations in
their schools. The study revealed that the most common issue was financial resource
management, followed by relationships with parents, relationships with teachers,
physical conditions, and administrative problems.
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Karakose et al. (2014) conducted a study aimed at identifying the challenges
encountered by newly appointed principals and exploring the solutions they employed.
The research utilized a qualitative methodology, and data were analyzed using content
analysis. The problems experienced by school principals were categorized into five
areas, with the most prominent issues being related to school facilities, followed by
problems with school stakeholders, educational policies, administrative matters, and
financial difficulties. School principals suggested increasing the school budget,
providing training for administrators, expanding school resources, and making
improvements within schools as solutions to these issues.

In another study, Akcadag (2013) examined school administrators' concerns and
problems with their superiors, their suggestions for solutions, and the impact on their
performance. This qualitative study employed content analysis and collected data
through interviews with school principals. The findings indicated that upper
management often lacks an understanding of the school's day-to-day realities, and
system-level changes made without adequate information can lead to issues.
Additionally, it was found that upper management does not always possess the
necessary skills for effective leadership.

The study by Aslanargun and Bozkurt (2012) focused on identifying the issues
that school administrators face in communication with teachers and the methods they
use to resolve these problems. Using a qualitative research approach, the study found
that administrators' problems with teachers were often grouped under issues related to
teacher interactions, budget allocations, support staff, educational factors, and
environmental conditions. The administrators emphasized the importance of adapting
behaviors based on the situation and individual characteristics when solving problems.
Challenges in communication with teachers were often related to their qualifications
and adherence to responsibilities. The main administrative issues included financial
constraints, lack of technical infrastructure, conflicts with student parents, and
challenges involving the school-parent association.

In the study by Semerci and Celik (2002), the aim was to determine the problems
faced by primary school administrators and the strategies they employ to address these
issues. This quantitative study used survey methods to collect data. The findings
revealed that administrators identified budget issues, inadequate facilities, and lack of
parental involvement as key problems. The solutions involved making suggestions at
teachers' council meetings, gathering detailed information on problem situations, and
establishing priority tasks, with high participation reported for these approaches.

In a study by Bulug et al. (2011), the researchers examined perceptions of
problem-solving skills among principals and assistant principals working in primary
education. The study, a quantitative research using the "Problem Solving Inventory,”
revealed that the participants perceived themselves as having high problem-solving
abilities and believed they were competent in this area.
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Cmkir (2010) explored the challenges faced by school principals in their
managerial roles, the sources of these challenges, and support recommendations for
addressing them. This quantitative study employed surveys to collect data. The study
found that budget-related issues were a primary challenge, followed by problems
originating from external factors, personnel services, and student-related issues, with the
least amount of issues reported in educational and instructional areas. Solutions
included providing an independent budget based on school size, establishing physical
standards for each school, and offering management training and academic support
when necessary.

In a recent study conducted by Duygulu, Yenel, and Cemaloglu (2023) on the
issues faced by school administrators in Turkey, it was emphasized that parental
attitudes and behaviors are a significant challenge, with the most prominent problem
being parents’ interference in school administration.

3. Materials and Methods

This study was conducted to examine the issues faced by middle school
principals and vice principals working in public primary schools under the Ministry of
National Education in a town in Tiirkiye, and the solutions they propose. A descriptive
approach and qualitative research method were employed.

Research Design

This study utilized a phenomenological design, one of the qualitative research
models. Phenomenology focuses on exploring participants' perceptions and the
meanings they attach to situations based on their personal experiences.
Phenomenological research investigates how individuals interpret and understand their
experiences from their unique perspectives (Bas & Akturan, 2013). In
phenomenological studies, the aim is to reveal situations that are recognized yet lack
detailed understanding, which is particularly useful in uncovering middle school
administrators' experiences and perceptions of their management abilities (Yildirim &
Simsek, 2008).

Sample

The sample for this study consists of 14 middle school administrators working in
public primary schools affiliated with the Ministry of National Education in a district
during the 2023-2024 academic year. This sample represents approximately one-third of
the total middle school principals and vice principals working in the district. The
demographic characteristics of the participants are outlined below.
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Table 1. Demographic Characteristics

Demographic Characteristics Frequency

Gender Female
Male

31-35
36-40
Age 41-45
46-50
50-55

6 -10 years
Professional Seniority (Years) 11-15 years
16 years and above

0 - 5 years
Years of management 6 -10 years
11-15 years

O BROWNENDOINOLOOOD

As shown in Table 1, among the school administrators participating in the
interviews, 6 are female and 8 are male. The age distribution includes 2 participants
aged 31-35, 5 participants aged 36-40, 4 participants aged 41-45, 2 participants aged 46-
50, and 1 participant aged 50-55. In terms of professional seniority, 2 participants have
6-10 years of experience, 3 have 11-15 years, and 9 have more than 16 years of
experience. Regarding their years in administrative roles, 4 participants have served
between 0-5 years, 4 participants between 6-10 years, and 6 participants between 11-15
years.

Data Collection

An interview technique was used for data collection. To enhance validity and
reliability, a semi-structured interview form was developed, based on a literature
review, and draft questions were prepared. A pilot test was conducted with an
experienced school administrator for content validity, after which necessary revisions
were made before the main interviews took place.

A personal information form was used to collect demographic information from
participants, including gender, professional seniority, and years of service in
administration. The introduction of the form provided information about the study's
purpose, researcher details, and ethical principles. For content validity, an educational
sciences expert reviewed the form, and a Turkish language teacher assessed it for
linguistic clarity.

Interviews were conducted in locations and at times deemed suitable by the
participants, often in their own offices to create a comfortable, conversational
atmosphere. Interview durations varied between 20 and 80 minutes. Some participants
preferred to provide written responses to the questions, which were handed to them in
an open-ended format for self-completion. To encourage detailed responses, follow-up
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questions were asked based on their answers. Interviewers refrained from making
comments that might influence participant responses. Notes were taken during
interviews, and audio recordings were made with participants' permission to avoid
missing any details.

Data Analysis

Participants' identities were anonymized, with code names like Al, A2, A3, etc.,
assigned for use in the study. The interviews were recorded with an audio device, and
notes were taken during the conversations. After the interviews, the data were compiled
into documents to create a framework for content analysis. A clear and accessible
language was used for describing and presenting the findings, with direct quotes
provided where necessary.

4. Results
This section presents the findings regarding the problems faced by middle school
administrators and the methods they employ to solve these issues.

The problems encountered by middle school administrators

The problems encountered by middle school administrators were categorized into
four main themes: teacher-related issues, parent-related issues, student-related issues,
and system-related issues.

4.1. Teacher-Related Problems
One of the themes highlighted by middle school administrators was teacher-
related issues. Eight participants emphasized challenges in this area.

Table 2. Distribution of Teacher-Related Problems by Category

Teacher-Related Problems Frequency Participants

Lack of a sense of duty 5 A5, A6, A7, A8, All
Financial dissatisfaction 5 A2, A4, A5, A7, A8
Lack of dedication 4 Al, A6, A8, All
Professional inadequacy 2 Al, All
Communication issues 1 A6

Adapting to Generation Z 1 A4

Lack of self-improvement 1 Al

Difficulty adapting to system changes 1 All

According to Table 2, the most frequently reported teacher-related problems were
financial dissatisfaction and lack of a sense of duty (5 participants each). Other issues
included lack of dedication (4), professional inadequacy (2), communication issues,
adapting to Generation Z, lack of self-improvement, and difficulty adapting to changes
in the system.
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Lack of Sense of Duty. Some teachers were observed to be inconsistent in
fulfilling their duties and responsibilities. These teachers reportedly do not adhere to
class schedules, fail to enter the classroom on time, and demonstrate an unwillingness to
fulfill their responsibilities. Teachers who view administrative paperwork as a burden or
avoid taking on responsibilities create communication challenges. Middle school
administrators described these issues as follows:

“Teachers do not enter class on time. They seem to avoid their duties, even

though they know it’s required. Some teachers are difficult to communicate

with.” (A6)

“Teachers don’t adhere to class entry and exit times. Some see paperwork as an

extra burden.” (A7)

“They do not fully fulfill their duties and responsibilities.” (A11)

“Some teachers don’t even follow the lesson hours and don’t exhibit the

profession's essentials.” (AS5)

Financial Dissatisfaction. Some teachers, due to financial concerns, turn to
external work such as private tutoring, which consumes much of their energy. Believing
their salaries are inadequate, they adopt a "work as much as I'm paid" attitude and
reduce the time they spend at school to focus on private lessons. Additionally, the
limited availability of additional teaching hours contributes to financial dissatisfaction,
prompting many teachers to give private lessons outside of school to supplement their
income. Administrators provided the following comments on this issue:

“Teachers have the attitude that they work only as much as they are paid. Instead

of spending their time at school, they focus on private tutoring.” (A7)

“Teachers often feel financially dissatisfied, so they engage in other jobs. They

can’t give their full energy to the school.” (A2)

“Most teachers work only for their base salary and do not receive extra pay,

leading them to take on private tutoring outside of school.” (A8)

Lack of Dedication. Some middle school administrators noted that teachers
lacked dedication. Participants commented as follows:

“Teachers come to school reluctantly, feeling undervalued. A teacher who is not

enthusiastic can’t be effective.” (A6)

“I believe teachers’ lack of willingness to take responsibility is a critical issue.”

(AS)

“Teachers aren’t showing enough dedication.” (A1)

“They accept students’ lack of interest or desire to succeed and adapt to it.”” (A)

Other Teacher-Related Problems. Additional issues raised by middle school
administrators included communication issues, professional inadequacy, adapting to
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Generation Z, unwillingness to improve, and struggling to adapt to the changing system.
Comments included:
“Some teachers’ inadequacies affect the entire school structure.” (A1)
“Teachers aren’t interested in self-improvement.” (A1)
“They don’t follow new developments in their field or adapt to system changes.”
(A11)
“It’s hard to communicate with certain teachers.” (A6)
“Some teachers continue working due to financial concerns but can’t engage with
students or broaden their horizons.” (A4)

4.2. Parent-Related Problems
Parent-related issues were also a major theme, with all participants discussing
challenges within this area.

Table 3. Distribution of Parent-Related Problems by Category

Parent-Related Problems Frequency Participants

Excessive use of complaint systems 5 A5, A6, A7, A10, A12
Negative attitudes and indifference 4 Al, A7, A9, Al12
Interference in school matters (cultural gap) 4 Al, A5, A6, A13

Low level of education among parents 4 Al, A2, Al3, Al4
Lack of importance placed on education 3 Al, A3

High expectations 2 A6, A7

Insufficient communication 2 Al, A12

According to Table 3, the most frequently mentioned parent-related issue was the
excessive use of complaint systems (5 participants). Other concerns included negative
attitudes toward school, interference in school affairs, and low levels of education (4
participants each), lack of importance placed on education (3), high expectations (2),
and insufficient communication (2).

Excessive Use of Complaint Systems. Some administrators expressed frustration
with parents using official complaint systems excessively and often without valid
reasons. Comments included:

“Parents view teachers as inadequate and constantly submit complaints to higher

authorities. Responding to each complaint creates extra work for us.” (A7)

“With complaint systems like CIMER and BIMER, parents feel like they hold a

power over the school. They complain about everything, causing us to waste time

and manage unnecessary tasks.” (A10)

Negative Attitudes Toward School and Teachers. Another issue involved parents
holding negative and biased views toward the school and teachers. Administrators
provided the following comments:
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“Parents do not trust teachers or administration, have preconceptions about the
school, and believe that student achievement is lacking.” (A1)

“Parents have no respect for teachers and do not trust them.” (A9)

“There is a lack of respect for the teaching profession.” (A12)

Interference by Parents (Cultural Gap). Some parents tend to interfere in school
operations, feeling entitled to dictate how things should be done. This was attributed to
a lack of education and awareness. Comments included:

“They act as if they know everything, even telling us how to manage the school.

Their confidence often stems from a lack of education.” (A1)

“They believe they know how everything should be done and interfere in

teachers’ work.” (A6)

Other Parent-Related Problems. Additional issues with parents included low
education levels, a lack of value placed on education, high expectations, and insufficient
communication. Administrators remarked:

“Our parents’ low educational levels contribute to problems in engaging them

with the school.” (A2)

“Despite invitations, we struggle to reach parents and bring them into school

activities.” (A12)

“Parents have high expectations, often overwhelming teachers and school staff

with demands.” (A6)

4.3. Student-Related Problems
Student-related issues were another theme that emerged, with five participants
reporting challenges in this area.

Table 4. Distribution of Student-Related Problems by Category

Student-Related Problems Frequency Participants

Lack of preparedness for the next grade 5 Al, A5, A7, All, Al4
Lack of importance placed on education 4 Al, A2, A6, A8
Disciplinary problems 4 Al, A2, A6, A8
Foreign students 3 Al, A4, A9

Difficulty expressing themselves 1 All

According to Table 4, the most frequently mentioned student-related issue was
students’ lack of preparedness for the next grade (5 participants). Other challenges
included students’ lack of interest in education and disciplinary problems (4 participants
each), issues related to foreign students (3), and difficulties in self-expression (1).
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Lack of Preparedness for the Next Grade. Some students were seen as unprepared
for the transition to the next grade, particularly when moving from elementary to middle
school. Administrators noted:

“Students are coming from elementary school without sufficient readiness. We

face challenges in helping them adapt to school culture and rules.” (A1)

“We have adaptation problems with students advancing to the fifth grade.” (A5)

Lack of Interest in Education. Administrators observed that some students were
indifferent to their education, which often contributed to other disciplinary issues.
Comments included:

“Students don’t value education; they see school as a waste of time.” (A6)

“Lack of interest in lessons and indifference to school rules is common.” (AS8)

Disciplinary Problems. Disciplinary issues were attributed to various factors,
such as family background and lack of social opportunities. Administrators expressed:

“Some students face difficult family situations, affecting their behavior in school.

We see a lot of disciplinary issues due to these backgrounds.” (A1)

“Students display uncontrolled behaviors because they feel detached from

school.” (A12)

Other Student-Related Problems. Middle school administrators also noted issues
related to foreign students and difficulties in self-expression among students. Comments
included:

“It’s challenging for foreign students to adapt to the Turkish education system,

especially if they don’t speak the language.” (A1)

“We have students who cannot express themselves adequately, which leads to

further communication problems.” (A11)

4.4, System-Related Problems
System-related issues were also frequently mentioned, with all participants
expressing challenges stemming from the educational system.

Table 5. Distribution of System-Related Problems by Category

System-Related Problems Freqguency Participants
Al, A3, A4, A5, A7, A8,
Lack of support staff 9 AL0, All, A12
. o Al, A2, A3, A4, A5, A6,
Inadequate physical conditions 8 A8 Al4
Lack of budget and funding 7 ﬁio A4, AS, AT A9,

Frequent changes in the education

3 A3, A5, A7
system
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Lack of authority 3 Al, A2, A10
Effects of complaint systems 2 Al0, A12
Limited authority or teachers 2 A2, A6
Teacher rotation issues 1 A4

Presence of foreign students 1 Al

The current educational system 1 Al, Al4

According to Table 5, the most frequently reported system-related issue was the
lack of support staff (9 participants). Other major issues included inadequate physical
conditions of schools (8) and lack of budget or funding (7). Additional issues included
frequent changes in the educational system and lack of authority for administrators (3
participants each), as well as the impact of complaint systems, limited authority for
teachers, teacher rotation, and challenges related to foreign students.

Lack of Support Staff. Administrators noted that the lack of support staff,
including cleaning and security personnel, affected the school environment. Comments
included:

“Our school has limited funds and lacks sufficient support staff. We request

assistance from higher authorities, but are told to handle it independently.” (A7)

“We have only three support staff members, which isn’t enough for the school’s

needs, especially when it comes to cleaning and security.” (AS)

Inadequate Physical Conditions. Administrators highlighted issues with the
physical conditions of schools, noting that facilities often do not align with modern
educational needs. Comments included:

“Classrooms are not designed for new educational methods; they follow an

outdated model.” (A3)

“The number of students per class exceeds the capacity, creating cramped and

inadequate learning spaces.” (A10)

Budget and Funding Issues. Funding limitations were frequently mentioned as a
significant barrier to resolving school issues, affecting everything from maintenance to
program expansion. Comments included:

“Our school faces budget constraints that make it difficult to improve facilities or

provide additional resources.” (AS)

“We rely on community donations and external support to cover essential needs.”

(A7)

Other System-Related Problems. Other system-related issues mentioned by
middle school administrators included frequent changes in educational policies, lack of
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authority, the effects of complaint systems, and inadequate enforcement power for
teachers. Comments included:
“There are frequent policy changes, creating uncertainty for teachers and students
alike.” (A3)
“Our authority is limited, which restricts our ability to effectively manage school
affairs.” (A10)
“Teachers lack authority to enforce discipline, which affects classroom
management.” (A2)

4.5. Problem-Solving Methods for Teacher, Parent, Student, and System
Related Problems.

Problem-Solving Methods for Teacher-Related Problems

The middle school administrators reported various strategies for addressing
teacher-related problems, which were categorized into seven themes.

Table 6. Distribution of Problem-Solving Methods for Teacher-Related Problems by
Category

Problem-Solving Method Frequency Participants
Providing additional lessons 4 A2, A5, A6, A7
Offering in-service training 4 Al, A3, A7, All
Conducting counseling sessions 2 A5, A7

Offering support and building trust 2 A8, A8

Effective communication 2 A6, All
Implementing oversight 1 A5

Addressing  issues  through  formal 1 ALl

channels

According to Table 6, the most common methods for addressing teacher-related
issues included providing additional teaching opportunities to alleviate financial
dissatisfaction (4), organizing or requesting in-service training (4), offering counseling
sessions (2), building trust and support (2), fostering effective communication (2), and
using formal channels or oversight (1).

Providing Additional Teaching Opportunities. Some administrators provided
additional teaching assignments to help reduce teachers’ need to seek external income.
Comments included:

“We try to meet teachers’ needs by assigning extra teaching hours and courses

where possible.” (A6)

“We provide as many additional courses as possible to avoid teachers seeking

private lessons outside school.” (A5)
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In-Service Training. Administrators noted that offering professional development
training helped teachers adapt to new systems and teaching methods. Comments
included:

“We arrange in-service training and communicate teachers' training needs to the

relevant authorities.” (A11)

“Providing teachers with training opportunities helps them keep up with system

changes.” (A7)

Counseling Sessions. Administrators conducted counseling sessions to support
teachers experiencing burnout or personal challenges. Comments included:

“We offer counseling sessions for teachers who feel overburdened.” (A5)

“Regular counseling sessions are organized to support teachers.” (A7)

Other Problem-Solving Methods for Teacher-Related Issues. Administrators also
emphasized the importance of effective communication, offering support, formal
channels for addressing issues, and maintaining oversight. Comments included:

“I strive to be supportive and accessible for teachers, providing a sense of

security that helps them work more efficiently.” (A6)

“Establishing effective communication is the key to addressing many issues.”

(A8)

“For unresolved issues, I use formal channels to ensure accountability.” (A11)

4.6. Problem-Solving Methods for Parent-Related Problems
Middle school administrators employed six primary strategies to address parent-
related issues.

Table 7. Distribution of Problem-Solving Methods for Parent-Related Problems by
Category

Problem-Solving Method Frequency Participants
Organizing parental education programs 4 Al, A2, A7, Al12
Providing counseling for parents 3 Al, A2, A9
Maintaining open communication 3 A8, Al0, A12
Involving parents in the process 2 A5, A7

Holding individual meetings 1 Al

Using academic language in 1 A8

communication

According to Table 7, the most common solutions included parental education
programs (4), parental counseling (3), open communication (3), involving parents in the
process (2), individual meetings (1), and using academic language to clarify issues (1).
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Organizing Parental Education Programs. Some administrators organized
education programs to inform parents about school expectations and responsibilities.
Comments included:

“We regularly organize parental education sessions to help address common

concerns and misconceptions.” (A1)

“We offer workshops and other educational activities for parents.” (A12)

Providing Counseling for Parents. Administrators used counseling sessions to
address parent-related issues and help parents better understand their role in supporting
students. Comments included:

“We organize counseling sessions specifically for parents to guide them on how

they can contribute to their child’s success.” (A1)

Involving Parents in the Process. To strengthen the relationship between parents
and the school, some administrators involved parents in school processes. Comments
included:

“We involve parents in the process and give them responsibilities to make them

feel valued and part of the school community.” (A5)

“Encouraging parent involvement helps prevent many issues from escalating.”

(A7)

4.7. Problem-Solving Methods for Student-Related Problems
Administrators reported four main strategies for addressing student-related
problems.

Table 8. Distribution of Problem-Solving Methods for Student-Related Problems by
Category

Problem-Solving Method Frequency Participants
Providing counseling for foreign students 3 Al, A4, All
Offering social and cultural activities 3 A3, A6, Al12
Ensuring equal educational opportunities 1 A3
Organizing projects 1 All

According to Table 8, common solutions for student-related problems included
counseling for foreign students (3), organizing social and cultural activities (3), ensuring
equal educational opportunities (1), and running school projects (1).

Guidance and Adaptation Programs for Foreign Students. This category covers
guidance efforts aimed at helping foreign students adapt to their educational life.
Although a school administrator provides guidance programs for these students based
on their needs, there are concerns about whether these efforts are sufficient.
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“We have conducted guidance programs for foreign students, but I do not believe
they are enough.” (A1)

Support through Social and Cultural Activities. Various sports and cultural
activities are organized to enable students to spend more time at school and to prepare
them for social life. These activities are arranged to help reduce disciplinary issues,
increase students' attachment to the school, and positively channel their energy. It is
noted that such activities contribute positively to the students' adaptation process.

“To reduce disciplinary issues, it’s essential to make students enjoy school and

channel their energy elsewhere. We organize extracurricular activities. We have

courses like volleyball, folk dancing, handball, strategy games, and Delbek. We
try to keep the numbers high and encourage as much participation as possible.”

(A6)

“To help engage students, we open courses to allow them to spend more time at

school. Folk dancing, strategy games, and courses for exam preparation are

available. We also have many sports activities, including handball, basketball,
volleyball, and football teams. We make these courses accessible to all students
and do our best to support them.” (A12)

Efforts to Provide Equal Educational Opportunities. Some students lack access to
educational and support resources outside of school, leading to disparities in educational
opportunities. To balance this, the school administration organizes after-school
activities for students with limited means, enabling them to spend more time at school.
These efforts aim to contribute to the development of every student.

“If they can’t carry aspects of life outside of school into their school experience,

we can keep them here. If the family doesn’t offer support, the school should

ensure they can stay involved through various activities after school. This way,
we create equal opportunities.” (A3)

Reading and Social Support Projects. Reading projects and various social
support initiatives are organized to develop students’ language, communication, and
social skills. These projects, especially aimed at helping foreign students socialize and
improve their language skills, are conducted under the leadership of guidance
counselors.

“We have reading projects, and I believe they are effective. We support areas

where students are lacking, whether through seminars or projects. Our guidance

counselor leads numerous activities aimed at improving communication and
socialization. We provide all kinds of material and emotional support.” (A11)

4.8. Problem-Solving Methods for System-Related Problems
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Finally, middle school administrators shared methods for addressing system-
related problems, categorized into five strategies.

Table 9. Distribution of Problem-Solving Methods for System-Related Problems by
Category

Problem-Solving Method Frequency Participants

Seeking  solutions  through formal 5 A5, A7. AL0. AL, Al2
channels

Utilizing local resources 4 A2, A5, A7, A8
Securing stakeholder support 1 Al

Implementing cost-saving measures 1 A9

Collaborating with school-parent 1 A10

associations

According to Table 9, the most frequently used methods included seeking
solutions through formal channels (5), utilizing local resources (4), gaining stakeholder
support (1), implementing cost-saving measures (1), and collaborating with school-
parent associations (1).

Seeking Solutions Through Formal Channels. Administrators often sought
solutions through formal requests for resources and budget increases. Comments
included:

“We make formal requests for support, although it’s often challenging to obtain

it.” (A7)

Utilizing Local Resources. Some administrators relied on support from local
businesses and the community to address resource shortages. Comments included:

“We depend on support from local businesses to obtain necessary supplies and

resources.” (AS)

Securing Stakeholder Support and Cost-Saving Measures. Other strategies
included seeking external stakeholder support and implementing cost-saving measures
where possible. Comments included:

“We collaborate with school-parent associations to ensure sufficient resources for

the school.” (A10)

5. Discussion and Conclusion

Based on middle school administrators' views, this study explored the types of
issues encountered in schools and the solutions proposed to address these challenges.
The findings indicate that educational administrators tend to see these problems as
personal responsibilities, and the types of challenges they encounter are similar across
different cases. According to the principals and vice-principals, the issues they face fall
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into four main categories: teacher-related, parent-related, student-related, and system-
related problems. In total, 30 specific issues were identified across these categories,
with administrators proposing 21 different solution strategies.

When comparing these results with other studies, some overlapping findings are
evident. Demirtas et al. (2007), for example, found that key problems included teachers'
lack of motivation, negative student behaviors, lack of parental support, insufficient
educational resources, unnecessary administrative workload, and lack of
communication, as well as budgetary limitations.

Middle school administrators identified teacher-related issues such as financial
dissatisfaction, distractions from outside jobs, lack of responsibility, inadequate
dedication, professional inadequacies, unwillingness to pursue further development,
communication gaps, struggles to adapt to the changing system, and reluctance to take
on responsibilities. Kazak and Evirgen (2024) also found similar issues, including
teachers being late to classes, challenges with teacher duties, and resistance to
professional development.

Regarding parent-related issues, administrators reported that excessive use of
complaint systems, negative perceptions of the school, lack of understanding of
boundaries, low education levels, lack of emphasis on education, poor communication,
and high demands posed significant challenges. Tagay and Cakar (2017) similarly noted
problems with parents' lack of involvement, unrealistic expectations, and limited
participation in school meetings.

Student-related issues included lack of preparedness for the next grade level, low
emphasis on education, disciplinary issues, challenges associated with foreign students,
and difficulties with self-expression. Aydemir and Cetin (2023) also noted that students
progressing to higher grades without mastering the required competencies contributed to
similar problems.

The most frequently reported issue among system-related problems was the
shortage of support staff, especially security and cleaning personnel, which
administrators saw as critical to maintaining a safe and clean school environment.
Administrators also reported issues such as inadequate physical infrastructure,
insufficient budgets, frequent changes in the education system, limited authority, and
the negative impact of complaint systems. Findings from other studies (e.g., Sanlhidag,
2024; Cinkir, 2010) echo these challenges, highlighting insufficient budgets, lack of
infrastructure, and high workload as significant obstacles in school administration.

Administrators adopted various solutions, such as providing extra assignments to
teachers to increase income, offering counseling and support for teachers, arranging
professional development programs, engaging in effective communication, organizing
parental education sessions, including parents in the school process, offering additional
activities for students, and creating equal opportunities within the school.
Administrators also sought formal support from the Ministry of National Education and
local resources to address resource gaps. These findings are consistent with those of
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Yildirim (2011), who found that school administrators face numerous issues in their
roles, with interconnected problems that are challenging to resolve due to limited
authority. Similarly, Diilger and Diilger (2022) suggested solutions such as organizing
in-service training programs, involving external partners, and hosting seminars to
support conflict resolution in schools.

Overall, administrators noted that system-related issues, in particular, left them
feeling responsible yet without adequate authority. Kazak and Evirgen (2024)
highlighted the need for school administrators to be granted greater authority,
particularly given the high level of responsibility associated with school management.

In general, the study’s findings indicate that many issues are interconnected, and
administrators face considerable challenges in resolving them due to limited control
over systemic factors. The perspectives shared by middle school administrators
underscore the complexity of addressing these issues effectively.

6. Recommendations
Based on the results of this study, the following recommendations are made for
the Ministry of National Education, practitioners, and researchers.

For Practitioners and Researchers.

a) Administrators' problem-solving methods could be expanded to cover a
broader range of issues.

b) Further research could explore the underlying causes of the issues
administrators face and why these situations become problematic.

c) Collaborative studies with middle school administrators and teachers could
provide insights into shared problem areas.

d) The challenges posed by foreign students in culturally diverse areas could be
examined further.

For the Ministry of National Education

a) Training for newly appointed administrators in management skills could be
expanded, as those who receive such training tend to be more competent in problem-
solving.

b) Administrators should be granted greater authority within their responsibilities
to effectively address school-related challenges.

c) As budget limitations appear to hinder solutions to various problems, schools
should be provided with dedicated budgets.

d) Teachers could be subject to regular rotation to prevent stagnation and promote
continuous development.

e) Programs to enhance teachers’ sense of duty and motivation should be
organized, helping them maintain a proactive approach to their responsibilities.
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Bo3kypr (I)yHaal, Ax0aba AnTyH Caneryn2

"Marucrp, Ipod. Jp.

DdeTxue ayaaHIBIK YITTHIK OiiM Gackapmacel, Detxue/Typkus.
’BaKeHT yHuBepcuteTi, AHKapal/TypKus.

OpTa MeKkTen AMPEKTOPJIAPbIHBIH KHBIHABIKTAPbI MeH 0J1ap/ibIH MJcesesep/i memry
CTPATerusichblH CaNaJIbIK 3epTTey

Anparna. byn 3eprrey Typkus PecnyOmukaceiHmarsl YATTHIK OUTiM MUHHCTpIITiHE
KapacTbl MEMJICKETTIK OpTa MEKTENTepAe MKYMbBIC ICTCHTIH IUpPEKTOpJiIap MeEH IHUPEKTOp
opbIHOAcapapbIHBIH Ke3eCKEeH MaceleNepi MeH oJiap/IbIH OChl Macesienep OOMbIHIIA a3ipiereH
LICHIIMACPIH 3epTTeyre OarbITTaFaH. 3epTTey JKYMbIC (DEHOMEHOJIOTHSIIBIK TEOpHs HeTiiHze
camanblK Au3aiiH OoifbiHIna kyprizinmi. 3eprrey ToObiHa 2023-2024 OKy KbUIBIHIA KBI3MET
eTKeH 14 MEKTeNTiH OKIMIIIIri KaThICTHL. JlepekTep kapThiiaid KYPbUIBIMIBIK CYX0aT apKbLIbI
KUHAIABI JKOHE KOHTEHT-TAJJay AapKbUIbl TalJAHIbl. 3€pTTey HOTHKECIHIEC MEKTel
JMPEKTOpJIaphl KE3JECETIH MACeNeNep HEri3ri TepT Kareropus OOMBIHINA TONTACTHIPBUIIBL:
MYFaliMre KaThICThI, aTa-aHara KaThICTbI, OKYUIbIFA OAaiIaHBICTBI JKOHE JKYHere KaThICTHI.
Karbicymsutap 6apibirbl 30 HAKTHI MOCeIIeHI OasiHAAI, OFAH KAThICTBI 21 IIEMIy YKOJIbIH YChIH/IBL.
Ocipece, KOMEKII KbI3METKEPIIEPIiH KOKTHIFBI, (PU3UKAIBIK MYMKIHIIKTEpIiH KEeTKUTIKCI3IIr,
OFOJKET TAIIIBUIBIFEL JKOHE OKIMIMIIIK KY3ipeTTiH IIeKTeYli OOMYBI CHIHIBI JKYHere KaTBICTHI
Karnasrrap eH 0acTbl Macene 0okl oThIp. COHBIMEH Karap, 3epTTey MEKTEl AUPEKTOpJiapbl
KOl KHUBIHABIKTHI JKEKe OachlHA KATBICTBI JKAayamnKepIIUIiK pPeTiHAe KapacThIPhI, Oipak
KY3IpeTiHiH MIeKTeysi OOJybIlHa OaiIaHBICTBI OJNIAPIbI IICHIYAC KUBIHABIKTApFa Tal OOJFaHbBI
KepceTeni. MekTen TUpeKTopIapbl Maceseaep Il memnyae KapbIM-KaThiHAC OpHATY, OiniM Oepy,
OarpIT-Oarmap Oepy, kobamapibl 93ipiiey *KOHE JKEPTUTIKTI pecypcTapipl HaiganaHy ChIHIBI
omicTep/Ii KOJMaHFAHBIH TYCIHAIPII.

KinT ce3nep: Mekren qupektop, Macenenep/i meiry, backapy macenenepi, TypKusaarst
MEKTeMTep, OPTa MEKTeI.

Bo3kypr (I)yfmal, Axk0aba AnTyH Ca;[erynz

"Marucrp, ITpod. Jlp.

YnpasieHue HallMOHAILHOTO 00pa3oBanust okpyra Oerxue, Oerxue/Typuus.
ZyHI/IBepCI/ITeT bamkent, Aukapal Typuwust.

KadecTBeHHOE HCCIIEIOBaHHE l'lpOﬁJ'leM, C KOTOPbIMHU CTAJIKUBAIOTCH AIMUHUCTPATOPbI
CpE€AHUX IIKO0J, U UX CTpaTeFHﬁ peuieHus npoﬁneM

AnHotanusi. llenplo [1@aHHOTO WCClENOBAaHUS SBIAETCS HW3ydeHHWe mpolieM B
ouIMAaNIbHBIX CpenHUX Llenplo JaHHOTO HCCleoBaHMs SBISICTCS H3Yy4eHHE IpolieM, ¢
KOTOPBIMH CTQJIKHBAIOTCS JUPEKTOpa INKOJI M 3aMECTHTENIM AWPEKTOPOB, pPabOTaIOMIMX B
rOCyJapCTBEHHBIX CPEAHMX IIKOJAX, CBSI3aHHBIX C€ MMHUCTEPCTBOM HALMOHAIBHOIO
oOpazoBanust Typuum, M pemeHnH, KOTOpble OHM pa3paboTayu Uil STHX IpodieM.
HccnenoBanue NpoBOAMIOCH B KAa4eCTBEHHOM JHU3aliHE Ha OCHOBE ()EHOMEHOIOTHYECKOTO
noaxoza. MccnenoBaTenbckas Tpymmna COCTOUT U3 14 TUPEKTOPOB CPEJHUX LIKOJ, PabOTAIOMINX
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B 2023-2024 yyeOHOM rony. JlaHHBIE COOMpATTICH C TOMOULIBIO TIOJIYCTPYKTYPUPOBAHHOM (hPOPMEI
HHTEPBBI0 U AHAJIU3UPOBAIUCH C HCIHOJIB30BAHUEM METOAa KOHTEHT-aHanu3a. Pe3ynbraTsl
HCCIIEJOBAHMS MOKa3alld, YTO MPOOJIEMBI, ¢ KOTOPBIMHU CTAJIKUBAFOTCSl AUPEKTOPA LIKOJ, OBLTH
CTPYNNHUPOBAHBI IO YETHIPEM OCHOBHBIM TEMaM: CBSI3aHHBIE C YYHTEISIMH, CBSI3aHHBIC C
POIMTENSIMH, CBS3aHHBIE C yYCHHKAMH W CBSI3aHHBIE C CHCTEMOW. YUYaCTHHKH COOOIIMIN B
o6meit cnoxaocTr 0 30 pa3nUYHBIX MpodileMax W MpemIoXuin 21 cTpaTeruro ux pemeHus. Ha
NEPBBIA IUTAH BBIIUIM CHUCTEMHBIE TPOOJIEMBI, TaKME KaK HEXBATKa BCIOMOIATEIFHOTO
MIepCOHaNa, HEaJeKBAaTHBIC (PU3NYECKUE YCIOBHUS, OIOMKETHBIE NPOOJIEMBI W OTpPaHUYCHHBIC
noHOMOuMs. VccnenoBaHue TakKe MOKa3bIBAeT, YTO JTUPEKTOPA INKOJ PACCMATPHBAIOT MHOTHE
npoOJIeMBbl KaK JIMYHYIO OTBETCTBEHHOCTh, HO OHH TaK)Ke HCHBITHIBAIOT PA3IMYHBIE TPYIHOCTH
13-32 OTCYTCTBHSA IOJHOMOYMH B Tpoliecce NPUHATHUA pereHuil. MeTonbl, HCIOIb3yeMble
JUPEKTOpaMH Ul pelleHHs: NpoOisieM, ObLIM ONMUCaHbl Kak OOllIeHHe, NMPOBeJeHNUEe O0ydYeHus,
IIPOBEACHUE MHCTPYKTaXka, peaJu3alis TMPOEKTOB M  HCIOJb30BAaHHE 3KOIOTHYECKHUX
BO3MOKHOCTEH.

KaioueBble cioBa: aAMUHHACTPATOp IIKOJIBI, PELHICHUE MPOOIEM, BOIPOCHI YIpaBICHNUS,
Ixonel B Typuuu, CpenHss mkona.
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